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Abstract
In a recent study published in this journal, Butters and Asarta (2011)
documented a gender gap in economic education at the high school
level. Building on this research, we use a normed test of financial
literacy to examine the overall and gender specific financial knowledge
of U.S. high school students. Our findings support previous research
documenting a lack of basic financial knowledge at the high school
level and the presence of a gender gap favoring male students. The gap
is found to be persistent across the overall, standard and concept areas
of the test.

Introduction
The importance of promoting financial literacy among high school students cannot be understated.
National surveys, however, have shown that the average American teenager is financially illiterate (ACEC,
2001; ASEC, 1999; Jump$tart, 1997, 2000, 2002, 2004 in Varcoe et al. 2005; Mandell, 2008). In fact, high
school students and young adults have been shown to lack even the most basic understanding of topics such
as interest rates, inflation, and risk diversification (Mandell, 2008 in Lusardi, 2008; Lusardi, Mitchell, and
Curto, 2010). These findings are especially troubling in light of the fact that students need adequate
financial preparation and awareness in order to successfully handle credit cards, loans, investments,
retirement planning, and insurance.
Implementation of high school financial education curricula and research on the effectiveness of
financial education programs has grown in recent years with the goal of improving financial literacy in the
United States (Danes and Haberman, 2007; Varcoe et al. 2005; Walstad, Rebeck, and MacDonald 2010).
Current research documents student characteristics that affect financial literacy. Variables such as age,
personal income, college of study, ethnicity and gender have been examined in the literature (Borden et al.
2008; Hanna, Hill, and Perdue, 2010).
A large body of research focuses on gender as an important determinant of financial literacy and has
documented a persistent gender gap (Hanna, Hill, and Perdue, 2010). For example, Danes and Haberman
(2007) found that before receiving financial instruction, male students had a greater understanding of
credit, auto insurance, and investments than female students. The authors also show that the financial
curriculum reinforced the existing knowledge of male students while female students learned a great deal
about areas that they were unfamiliar with prior to their instruction. Additionally, Danes and Haberman
found that male students were more confident in making money based decisions than female students.
Varcoe et al. (2005) examined the “Money Talks: Should I Be Listening?” high school curriculum and
found that financial knowledge scores improved dramatically after instruction. However, male students
experienced a significantly greater increase in financial knowledge than female students. The authors also
found that male students were more likely to have a savings account than female students (70.5% and
52.6%, respectively). On the other hand, Walstad, Rebeck, and MacDonald (2010) examined the
“Financing Your Future” curriculum and found this program to significantly increase students’ financial
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